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Light At The End Of The Tunnel

After an exhausting school year 
we are feeling hopeful that the 
worst is now behind us and a 
bright future lies ahead. 

In this issue we celebrate some 
more of the fantastic things that 
are happening in our Trust 
schools. We hear how staff are 
being supported with their 
wellbeing and mental health, 
how working with a real-life 
author can improve writing skills 
and how the science behind 
working memory can be applied 
in the Primary classroom.

Alongside this showcase we 
look at the brand new National 
Professional Qualifications that 
are due to be rolled out in the 
next academic year and how 
practice is key to the 
development of teachers at 
every stage of their career. 

We hope you find it useful.

The BTSA Team

Releasing Potential Together



Being Well
Rebecca Woolley shares Whitchurch 
Federation’s approach to staff wellbeing
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Rebecca Woolley is one of two identified 

Wellbeing Leads at the Whitchurch 

Federation. Rebecca has worked alongside 

her colleague Laura Jones to make staff 

wellbeing a priority. In this article she 

explains the journey they have been on.

What is wellbeing? Wellbeing is a term which 

can be used to describe our health in a holistic 

manner including physical, mental and 

emotional. We can generally cope well if we 

have good levels of these different parts as we 

feel our life is in balance. We are then able to 

tackle life’s challenges with resilience.

“Mental health is a state of well-being in which 
every individual realises his or her own 
potential, can cope with the normal stresses of 
life, can work productively and fruitfully, and is 
able to make a contribution to her or his 
community.” 
(World Health Organization) 

We often think about mental health and 

wellbeing in schools connected to the children 

and how they are coping with these stresses of 

life especially in the current climate with the 

pandemic. At the Whitchurch CE Federation, 

we wanted to make the connection this has to 

all of us. If the staff are not feeling positive and 

balanced how can they support our children to 

do the same?

In September 2020, a Mental Health Lead was 

appointed at each of the Academies in the 

Federation. As part of this role it was crucial to 

highlight staff wellbeing as importantly as that 

of the children. This began on the very first 

INSET day of the school year when we held a 

session dedicated to staff wellbeing. With the 

unsettled nature of the previous six months it 

was the first chance to have all the staff back 

within school and to be able to recognise that 

they could be struggling too.

The initial focus was on recognising what we 

were doing right and what we were looking 

forward to in the year ahead. By focusing on 

what is right as opposed to simply fixing 

what’s wrong we can experience positive 

wellbeing more often. That is not to say that 

we do not need to look at what is wrong but 

we must recognise that there are positives in 

our lives too and we must not lose sense of 

those. Staff fed back that they were looking 

forward to getting to know their new classes 

and the opportunities this would present plus 

the new experiences the year would bring.

We moved on to acknowledge that at some 

point all of us will experience some form of 

anxiety, stress or a general state of feeling 

low. When these feelings continue for a longer 

period, get worse or begin to affect our day-

to-day lives there may be a deeper problem. 

We have to remember that helping to improve 

someone’s mental health and wellbeing will 

take time. We introduced Education Support 

which is a UK charity that provides support to 

all those working within education. They have 

a wide range of services, resources and blogs 

to access and a free 24hr confidential helpline. 

Action for Happiness was another site we 

explored which offers ideas for promoting 

happiness. It refers to choices we can make in 

our lives to be positive and how this then 

contributes to the collaborative nature of the 

different communities we belong to.
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Next we identified the Four C’s of Staff 

Wellbeing and what those meant within the 

Whitchurch CE Federation:

Communication – weekly meetings, emails, 

noticeboards, talking.

Change – if something needs changing, whose 

responsibility is it? We need to work as a team. 

Think about why we need the change, what 

impact it will have and who will benefit from it.

Connection – connect with each other, work 

together, there is no ‘I’ in team.

Collaboration – working together as teams 

across the phase/academy/federation. Share 

the work, delegate.

Throughout a difficult year we have tried to 

keep staff wellbeing at the forefront and use 

the four C’s. In January 2021, to gain feedback 

about how things were going we spoke to staff 

directly rather than produce a questionnaire as 

we acknowledged that staff were feeling 

bombarded by emails and that the personal 

touch was somewhat missing with the various 

restrictions over meeting up regarding the 

pandemic. 

We used the KISS approach to do this –
Keep – What’s working well for staff 
wellbeing?
Improve – What issues do you have and how 
could you improve them?
Stop – What can be stopped permanently or in 
the short term to assist wellbeing?
Start – What can you start doing to improve 
your wellbeing?
We had positive reactions to the questions 

that were simple and straightforward to 

answer and the staff could respond to verbally 

therefore feeling they could get their point 

across more clearly. 

Responses were gathered together, reviewed 

and several queries were addressed 

immediately.

To enable us to connect and make positive 

changes towards supporting staff wellbeing, 

we appointed a group of Wellbeing 

Ambassadors. These ambassadors represent a 

cross section of staff within the academy as it 

was important for us to recognise the whole 

staff team including those who work in the 

office, kitchen, middays and cleaners. 

The Ambassadors have met regularly to 

discuss and action how to promote positivity 

and offer effective support across the staff 

team. As part of their work, the Ambassadors 

have also undertaken training from the Anna 

Freud Centre titled ‘Supporting Schools Staff 

Wellbeing’.
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Throughout the year the Ambassadors have 

used a range of strategies to inspire and 

create an encouraging atmosphere. We have 

wellbeing baskets in each of our temporary 

staff rooms holding a range of items including 

books, magazines, mindful colouring, stress 

balls, sachets of different coffees, hot 

chocolate, tea bags and sweet treats. 

Every staff member was given a Mars Bar with 

a recipe for Mars Bar cake attached along 

with a quote about creativity to try to 

encourage them to take a break and realise 

that we all need an outlet from working. A 

wellbeing flyer went out to all staff members 

which included a top tip, a wellbeing quote, a 

fun quiz, a reference to an item in the 

wellbeing baskets and a random fact. 

We set up Wellness Wednesday for staff to 

meet up in the play area outside the main 

staff room at the end of the day to have a 

chat and catch up with those who are based 

in different staff rooms through the day. A 

mystery raffle has also been set up which is 

drawn at random points throughout the year. 

One of the cleaners who works early in the 

morning and does not usually see anyone else 

won our first mystery prize and was thrilled to 

have been included. 

We continue to develop and promote our 

approach to staff wellbeing and not 

everything we do is successful, it is about 

trying things out, listening and adapting. The 

new wellbeing noticeboard which will hold 

contact information for various support 

services, alongside inspiring quotes, positive 

shout out messages about staff members, and 

information about upcoming events and 

activities will help to keep everyone involved.

Above: The Whitchurch Federation have used a 
number of strategies to support staff with their 
wellbeing including a Mars Bar cake recipe, 
quotes about creativity and a wellbeing flyer.
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Our most recent step in acknowledging our 

approach to wellbeing across the Whitchurch 

CE Federation is to complete the Wellbeing 

Award for Schools. The award covers 

wellbeing across the whole community –

children, staff, parents and carers. We are 

keen to work with our whole community to 

ensure mental health and wellbeing are 

recognised and talked about in a positive 

light. To enable wellbeing to be at the heart of 

our school lives we are creating a vision 

statement linked to our school vision and how 

we see wellbeing within our Federation. We 

are having a competition for staff to give us 

their thoughts and ideas so that we have a 

truly collaborative vision.

Through these difficult and changing times, it 

is even more important that we pull together 

to look after each other. Rather like the 

random fact about guinea pigs on our 

wellbeing flyer we are social creatures who 

get lonely, a little act of asking someone how 

their day has been or a chocolate bar in their 

pigeon hole can make all the difference. As a 

result of what we have begun at the 

Federation we are interested in setting up a 

Mental Health and Wellbeing Network across 

the Trust to share experiences and good 

practice. If anyone is interested or has any 

further thoughts or ideas, please get in touch.

Useful resources

Education Support

www.educationsupport.org.uk

0800 562 561 Free helpline 

24hr 7 days a week 

Anna Freud National Centre for 

Children and Families

https://www.annafreud.org/schools-

and-colleges/5-steps-to-mental-

health-and-wellbeing/supporting-

staff/

https://www.annafreud.org/schools-

and-colleges/resources/ten-ways-to-

support-school-staff-wellbeing/

5 Steps to Mental Wellbeing

https://www.nhs.uk/mental-

health/self-help/guides-tools-and-

activities/five-steps-to-mental-

wellbeing/

Action for happiness

www.actionforhappiness.org

http://www.educationsupport.org.uk/
https://www.annafreud.org/schools-and-colleges/5-steps-to-mental-health-and-wellbeing/supporting-staff/
https://www.annafreud.org/schools-and-colleges/resources/ten-ways-to-support-school-staff-wellbeing/
https://www.nhs.uk/mental-health/self-help/guides-tools-and-activities/five-steps-to-mental-wellbeing/
http://www.actionforhappiness.org/


Practice Makes Perfect?
John Collier on balancing efficiency 
with innovation



9

There is a phrase I have coveted for a 

number of years now – “restless 

perfection”. These two words epitomise 

the dedicated teacher’s desire to be 

consistently effective. In Ofsted terms, 

‘outstanding’. The expectation that staff 

can be practically perfect in every thing 

they plan and teach is simply unrealistic. 

In reality we must, of course, aim as close 

to the ideal as we can. Hence, ‘restless 

perfection’. A term that offers some 

comfort when our high expectations are 

not fully realised.

I trained to teach in the mid-1990s, completing 

a one year PGCE at Keele University. I 

remember the overwhelming sensation of 

trying to soak up all the various experiences of 

school life. It taught me to magpie the very 

best of what I saw other teachers do 

successfully – the way behaviour was 

managed, the learning strategies that could be 

adapted, the resources that could be 

squirreled away for another day and the 

developing subject knowledge that might need 

to be recalled further down the line. 

Twenty five years later I get to see the teacher 

training process from a different angle. As a 

Link Tutor for our School Direct programme it 

is truly humbling to see the trainees grow in 

confidence, knowledge and skills as the year 

progresses. Quite rightly an integral part of 

their development is to be reflective. Spending 

time after a lesson considering the strengths 

and areas for development becomes a lifelong 

habit for the majority of teachers. In many 

cases a subconscious one that allows us to 

grow just as the children flourish during their 

time with us.

In both the new ITT Core Content and Early 

Career Framework there is an expectation that 

trainee and beginner teachers must learn to 

appreciate that “practice is an integral part of 

effective teaching; ensuring pupils have 

repeated opportunities to practise, with 

appropriate guidance and support, increases 

success.” This key statement also applies to 

the experience of the teacher. There is an old 

saying – when one teaches, two learn. If you 

have ever stood in front of a class you will 

know this to be true.

Much has been made recently of the journey 

undertaken by teachers over the course of 

their career. The DfE ‘Novice to Expert’ 

pathway seems to encapsulate the typical 

trajectory expected of classroom practitioners. 

Looking back it feels like a familiar route. Upon 

gaining my QTS I secured a job teaching a 

mixed Year 3/4 class. The majority of my 

trainee year had been in Year 6 so there was 

much preparation and adaptation to do. 
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Luckily I was one of three teachers working 

closely together as a Lower KS2 team. My 

colleagues were a very experienced teacher 

and another that had been teaching for about 

five years. We now know that typically it is 

within that length of time that around 40% of 

teachers leave the profession.

We also know that the amount of support a 

teacher receives affects their effectiveness 

over the length of their career (Kraft and 

Papay, 2014).  I am glad to say that 

throughout the six years I spent at my first 

school I had a lot of support from all the staff. 

Being given English to lead was a daunting 

prospect but it came at a time when the 

National Literacy Strategy was about to be 

unleashed. This major implementation was 

underpinned by a heavily funded Literacy 

leaders CPD programme. What it didn’t 

prepare you for was how to handle the fear of 

standing in front of a group of much more 

experienced staff juggling video and audio 

cassettes and battling with OHP acetate (look 

it up kids!) sheets.

My previous responsibility of being the school 

Art Co-Ordinator had pretty much been a 

managerial role. It mostly entailed tidying the 

resources cupboard and keeping the art 

trolley well stocked. To be fair I handed this 

over to a team of enthusiastic children who 

were always asking if I had any jobs that 

needed doing. Delegation of the first order.

There was also a few pounds in the budget to 

order equipment each year which involved 

sending around a list for staff to add to. There 

were certainly no questions about intent, 

implementation or impact and not many 

opportunities to practise being a leader.

Moving to a brand new school and going 

through an amalgamation process was both 

nerve wracking and exhilarating in equal parts. 

I had no idea that the next chapter of my 

career would take me to places I could only 

have dreamed about. The journey would 

include becoming a mentor, coach, middle 

leader, deputy head, Advanced Skills Teacher, 

Specialist Leader of Education, Expert Adviser 

and Accredited Lecturer. 

Many roles involving a range of knowledge 

and skills but all with one thing in common –

practice. Before I settled on Primary education 

I had worked voluntarily with teenagers and 

also taught in a Further Education college. My 

‘practice’ at this time was one fuelled by my 

own experience of education. Mimicking the 

teachers that had inspired me at school, 

introducing students to curriculum content 

that I personally enjoyed, but mostly winging 

it on a very amateur basis. Without any 

understanding of the mechanics behind 

teaching I got away with it through ignorant 

bravado. 

Above: Where teachers reported low levels of support, 
development and trust, they improved over the first few 
years but then seemed to plateau. Where teachers reported 
much higher levels of support, they not only improved faster 
in their early career, they kept on improving year-after-year.

Source: Kraft and Papay (2014)
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I recently read a thread on Twitter that briefly 

explained the ‘Optimal Adaptability Corridor’. 

The post was billed as “an essential idea for 

Teacher Educators” and it began by explaining 

why learning to teach is so hard. One of the 

biggest factors is the classroom environment 

itself, described as being both ‘complex’ and 

‘hot’. Complex due to classrooms being very 

busy places with lots going on. Hot because 

there are a myriad of decisions that need to 

be made in the moment. We call this ‘going 

with the room, not the plan’. To do this 

requires confidence and experience. Teachers 

need to be both innovative and efficient. 

There is a tension we need to be aware of. 

Teachers who are able to be innovative (but 

not efficient) understand what is going on in 

their classrooms, but struggle to do much 

about it. This can lead to a feeling of being 

overwhelmed, even frustrated, and they may 

fall back on ‘comfort zone’ approaches.

On the flip side efficient teachers who are 

unable to innovate can exhibit expertise, but 

only in a narrow, ‘routine’ sense. They can 

deploy techniques, but not the right ones at 

the right time. They may fail to meet the 

specific needs of their class.

Schools need teachers who can do both—

innovate efficiently—meeting the complex 

and hot demands of the classroom 

environment. 

As a teacher are you clear about the 

problems you might face and do you have 

a range of strategies to solve them? On 

top of this can you apply these strategies 

quickly using minimal cognitive 

resources?

This is the basis of 'adaptive expertise', one of 

the central goals of teacher education. It is 

also one of the most challenging. Building both 

dimensions simultaneously when each 

demands a slightly different approach.

Innovation requires exposure to a wide range 

of examples with explanations for how these 

work and, importantly, why. Efficiency 

requires targeted practice, feedback, and then 

more practice.

It can be easy for novice (or even experienced) 

teachers to end up with an imbalanced 

capacity: Too much innovation at the expense 

of efficiency. Or vice versa.

One possible solution may be to build both 

innovation and efficiency in tandem, not going 

too far in any one direction before switching 

focus to the other. All done through reflection 

and an acceptance of ‘restless perfection’.

You can read more about innovation and 
efficiency in transfer here –
https://aaalab.stanford.edu/assets/papers/20
05/Efficiency_and_Innovation_in_Transfer.pdf

Above: The Optimal Adaptability Corridor is a reminder 
of the importance of checking and maintaining the 
balance between innovation and efficiency.

Source: Schwartz et al. (2005)

https://aaalab.stanford.edu/assets/papers/2005/Efficiency_and_Innovation_in_Transfer.pdf


New Kids On The Block
The Revised National 
Professional Qualifications
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2021-22 will see BTSA delivering a range 

of new National Professional 

Qualifications in partnership with the 

Teacher Development Trust (TDT). 

Improving a school is fundamentally about 

developing the knowledge and expertise of its 

people. Our NPQ coalition ensures we 

continue to place professional learning front 

and centre in sustainable, school-led 

improvement. Delivery of the brand new NPQ 

frameworks is a moment to re-shape the 

profession. 

TDT have been part of the DfE development of 

these frameworks since their conception, as 

well as having played a major role in building 

the DfE CPD Standards and the Early Career 

Framework. The NPQs have been designed as 

routes into the Chartered College of 

Teaching’s programmes and accreditations, 

strengthening collegiality and professional 

identity.

The latest research has been applied in the 

instructional design of the programmes. 

Participants will be guided through a blended 

learning experience where they can flexibly 

engage with core materials on a central 

platform.

BTSA will support and guide participants as 

they progress through the core materials, 

engaging them in discussion in online forums, 

getting to know them in advance of virtual and 

in-person sessions. This provides space to 

focus on exploration of ideas, respond to local 

needs, problem-solve, network, support and 

debate - all with the support of centrally 

designed guides and materials. 

The new NPQ offer includes both Specialist and 

Leadership programmes.

Specialist NPQs

Instead of the old, generic NPQ in Middle 

Leadership, the new suite offers specialist 

pathways and more practical content. 

• The NPQ for Leading Teaching is ideal for 

those who have, or are aspiring to have, 

responsibility to lead teaching in a subject, 

year-group, key stage or phase.

• The NPQ for Leading Behaviour and Culture 

is Ideal for those who have, or are aspiring 

to have, responsibility to lead pupil 

behaviour and culture and support others in 

these areas.

• The NPQ for Leading Teacher Development 

is ideal for those who have, or are aspiring 

to have, responsibilities for leading the 

development of other teachers in their 

school.

Leadership NPQs

• The NPQ for Senior Leadership is ideal for 

those who are, or are aspiring to be, a senior 

leader with cross-school or cross-trust 

responsibilities.

• The NPQ for Headship is ideal for those who 

are, or are aspiring to be, a headteacher or 

head of school.
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Key curriculum themes
The new frameworks are rich with knowledge 
and skills. Five big ideas are woven throughout 
the learning:
1.Effective communication and teamwork: 
the skills and habits of getting people to work 
well together, being understood, working 
effectively;
2.Leadership clarity & team alignment: 
simplicity at the core of great leadership, with 
everyone understanding their role;
3.Change management & implementation: 
overcoming resistance, gaining buy-in and 
ensuring sustainability and fidelity;
4.Professional learning: the detailed 
mechanisms that underpin teams where 
everyone improves;
5.Self management: the self-awareness and 
skill to maintain wellbeing, prioritise time and 
bring the best understanding of yourself to 
each leadership challenge.

Flexible, blended learning
The Teacher Development Trust are 
experienced in producing high quality 
curriculum materials. These are designed to 
provoke reflection, peer discussion as well as 
providing high quality explanations. The new 
online platform, TDT Learning, will offer even 
more interactivity, analytics, accessibility and 
security. Programme participants will 
experience a mix of expert video inputs linking 
to rigorous and accessible summaries of 
recent evidence. We aim to ensure that each 
cohort has a lively engagement between 
participants. This not only supports reflection 
but also builds networking and sharing of 
ideas.

You can find out more information about each 
programme (including ‘fully funded’ places 
that may be available) by visiting our website -
https://www.btsa.org/cpd-
leadership/leadership-programmes/

The New NPQs

National Professional Qualification for 
Leading Teaching

Lead teaching, curriculum and 
assessment across a team.

National Professional Qualification for 
Leading Behaviour & Culture

Lead behaviour, culture 
and pupil wellbeing.

National Professional Qualification for 
Leading Teacher Development 

Lead successful teacher progression 
and development in your school.

National Professional Qualification for 
Senior Leadership 

Lead successful whole school
improvement and change.

National Professional Qualification for 
Headship

Lead sustainable improvement 
and meaningful change.

NPQLBC

NPQLT

NPQLTD

NPQSL

NPQH

https://www.btsa.org/cpd-leadership/leadership-programmes/


Midsummer 
Mysteries
Inspiring young writers  
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Tom Groves from St. Nathaniel’s Academy 
in Burslem, Stoke-on-Trent explains how 
working with an author enriched the 
pupils’ English skills.

“We are always keen to be involved in projects 
that enrich our children’s reading and writing 
opportunities. Last term, children in Year 5 
were extremely fortunate to be chosen to take 
part in such a project: a ‘Crime and Mystery’ 
writing workshop by renowned children’s 
author Dave Cousins.

“Working in partnership with Stoke Reads and 
The National Literacy Trust, Dave created a 
fun, entertaining workshop which centered on 
his book A Robot Ate My Grandma. In the 
sessions, the children listened to Dave read 
sections of the text then completed a series of 
creative, interactive writing activities that had 
been set for them. 

“The activities included playing the ‘WHAT IF’ 
game to create an opening for their own crime 
and mystery stories, developing their own 
heroes and villains for their stories, generating 
a potential crime scene that contained a 
disappearance or an arrival and a code 
breaking activity which helped them to 
understand how they could leave clues to 
solve the mystery in their writing.

“The children particularly enjoyed creating 
their own heroes and villains as they were 
able to draw the character before going on to 
describe them. This enabled them to be truly 
creative and they came up with some original 
and unique characters that enhanced their 
stories. In addition, their imaginative creations 
meant that the children drew upon some 
ambitious and varied words and phrases and 
this rich vocabulary has continued to impact 
on their writing.
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“The project attracted local media attention 
which led to Year 5 teacher Mr. Young and 
three children (Kacey, Jemimah and Charlie) 
from Year 5 being interviewed by Louise 
Stones on BBC Radio Stoke.

“The children expressed during the interview 
about how much they enjoyed being involved 
in the project and how they liked having the 
freedom to be truly creative when deciding 
who they wanted the characters to be for 
their own stories. 

“The children commented that the activities 
gave them a sense of what it is like as an 
author to develop and write a crime and 
mystery story, and that they can use the 
author’s process in future writing 
opportunities.

Additionally, all Year 5 children were given a 
copy of A Robot Ate My Grandma to keep 
which they were extremely grateful for. The 
children have loved reading the story and 
many of them have now become interested in 
the genre of crime and mystery which has 
opened up a whole new range of books and 
authors for them. Furthermore, Dave has 
kindly agreed to participate in a Q&A session 
with Year 5 in the future which we are all 
looking forward to.

“Overall, the children gained an insight into 
how a writer tackles the varying stages of 
developing a story and how they can adapt his 
techniques in their own creative writing 
sessions in the classroom. Dave’s workshop 
brought writing alive for the children and he 
has continued to inspire and motivate them.”

Right (from top): Three children were interviewed 
on BBC Radio Stoke. Some examples of the 
various characters the children created.



Working Memory
Simon Mason from Offley Primary Academy 
explores how neuroscience can be applied 
to classroom learning
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Neuroscience research suggests that the 

environment does not exclusively 

determine learning outcomes. Education, 

it says, works through experiences that 

are dependent upon processes within the 

brain. The adaptability of the brain, 

“sometimes referred to as 

neuroplasticity…”1  means it has the 

ability to change dependent upon its 

experiences. 

Different stimuli, makes our neurons fire 

within the neural network of connections and 

with every continued stimuli, the connections 

strengthen. As a result, the brain is able to 

store the outcome of a learning experience 

(the stimuli) in the form of memories. This 

cognitive process enables the brain to prepare 

for and deal with, future events. “Education 

seems the most broadly and consistently 

successful cognitive enhancer of all.”2 It 

enables human beings to perform feats that 

would not be possible without education and 

cultural tools such as literacy and maths that it 

brings with it. 

As teachers, we are always evaluating and 

reflecting upon our practice and pedagogy. As 

already mentioned, neuroscience research 

suggests that biological processes are 

important in the learning process. As Jonathan 

Firth comments in his paper, when something 

new is learned, a memory develops and is 

stored / altered in the brain. This cognition, 

the physiology of the brain and the 

development of the neural pathways links to 

the concept of memory and plays an 

important part in education and learning 

(Astle et al 2017). 

1. Neuroscience: implications for education and lifelong learning. Royal Society of Science, February 2011 (page 5)
2. Neuroscience: implications for education and lifelong learning. Royal Society of Science, February 2011 (page 9)

Consequently, research continues to look at 

memory and in particular, working memory 

(WM) and its part in learning. However, it is 

not enough to know how memories are 

structured. Research is attempting to find out 

ways to help learners process (stimuli) for 

effectively.

Above: Neuroscience: implications for education 
and lifelong learning published by The Royal 
Society (February 2011). You can download a copy 
of the module here - https://royalsociety.org/-
/media/Royal_Society_Content/policy/publication
s/2011/4294975733.pdf

https://royalsociety.org/-/media/Royal_Society_Content/policy/publications/2011/4294975733.pdf
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Working memory

Working memory enables students to process 
a concept or task just long enough to start 
learning from it. Working memory is a similar 
in concept to our ‘short term memory’ but is 
different in important ways. Working memory 
has the capacity to store information whilst 
doing a cognitively draining task; such as 
remembering a sentence, you have decided to 
write, whilst actively writing it. Unfortunately, 
the processes it deals with can be effortful. “A 
minor distraction or an interruption by 
someone else is likely to result in the complete 
loss of stored information.” (Gathercole & 
Alloway 2004).

Baddeley’s model (MacCormack & Matheson) 
identifies that there are four components of 
working memory, which have different jobs 
and roles. In this model, three of the 
components are ‘slave’ elements to a ‘central 
executive’. 

1. The ‘phonological loop’, which retains 
auditory information. Information, such as 
language, is stored for a few seconds in the 
phonological store. If we wish to remember 
the sound for future use then the ‘articulatory 
system’ takes over and repeats the sound as 
an ‘inner voice’. 
2. The ‘visuo-spatial sketch’ pad processes our 
visual and spatial stimuli and information. This 
system also accesses our long-term memories 
and alters them when necessary. 
3.The ‘episodic buffer’ acts as a back up to the 
other two systems and can process both types 
of input in ‘episodes’. It stores memories 
temporarily and it maintains a sense of time so 
events appear in order. The controlling 
element, the ‘control executive’, controls the 
flow of memories, it prioritises which 
memories need to be utilised first in order to 
complete a task.

We start with a low working memory capacity 
as children but it gradually increases as we 
grow and reaches adult levels in our teenage 
years. Working memory is different in all of us 
and for some; their WM is not as efficient as 
other learners are. Research and trials across 
various age ranges have shown that a learners’ 
working memory is closely linked to their 
academic attainment. Around 10% of children 
in a typical 7 to 8 year old’s class will have the 
WM of a 4 year old, whilst another 10% will 
have that of an 11 year old. It is also believed 
to be ‘fixed’; with research finding that, 
‘memory’ training has very little impact. As 
such, the development curve stays relative. 
(Gathercole & Alloway 2007) 

The 
phonological 

loop

The 
visuo-spatial
sketchbook

The 
episodic 
buffer

Above: The changes in working memory 
capacity with age for an average child are 
shown by the solid l ine. Scores of a child 
with a low working memory capacity are 
represented by the broken line.



Above: The Centre for Education Statistics 
and Evaluation have two free publications on CLT 
which you can download here -
https://www.cese.nsw.gov.au/publications-
filter/cognitive-load-theory-research-that-
teachers-really-need-to-understand
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Cognitive Load Theory

Linked closely to working memory is the 
theory of cognitive load (CLT). Originally 
proposed by Sweller, (1994)  it is based upon 
the working memory of learners and how we 
as educators can optimise the working load 
that it has to deal with in order to maximise 
learning. 

As a reflective practitioner, how a lesson is 
presented and then engaged with by learners 
is a common question, however, CLT asks the 
question how does the amount of information 
I have presented to a learner during a learning 
task affect their “processing load”? How does 
it affect their ability to construct longer-term 
memories by moving them from their short-
term working memory?  

Shibli & West (2018) cite Sweller who has 
identified three different forms of cognitive 
load. As educators all three are important 
however one, “extraneous cognitive load”, has 
a major impact on how we present 
information for learning as it deals with the 
way material is presented and which is 
superfluous to learning. Shibli et al also cite 
Chandler & Sweller (1991) who suggest that 
CLT “facilitates learning by directing cognitive 
resources to activities which are relevant to 
learning.” 

The consequence of this is, that if a learning 
task has too much information or is presented 
in a mixed and disjointed way then a learner’s 
working memory will overload and learning 
will stall, as information is lost and replaced by 
different stimuli. However, extraneous 
cognitive load is not exclusive in its importance 
when dealing with learning and working 
memory. The other two forms of CL: Intrinsic 
and Germane can also be affected. 

Intrinsic cognitive load relates to the difficulty
of the subject matter (Sweller and
Chandler 1994). Any learning material that
contains a large number of elements is
regarded as more difficult than material with a
smaller number of elements and/or with a low
interactivity. Therefore educators need to be
aware of the complexity of a concept and
break this down into smaller steps, again,
being aware of the extraneous load and the
amount and type of information being
accessed by a learner.

The Germane CL relates to the cognitive
processes that learners use in order to
develop new scheme, such as interpretation,
inference and organising. Therefore, the
design of a technological task should increase
the CL to develop these processes and help
create new learning schema. However, once
again, the tasks needs designing; so that the
overall demand is not too high for the learner
and the material reflects the extraneous load.

https://www.cese.nsw.gov.au/publications-filter/cognitive-load-theory-research-that-teachers-really-need-to-understand


22

Practical suggestions for the classroom
A result of reflecting upon this research is that 
I have started changing my pedagogy within 
the classroom. I have started to look upon 
some children differently. I have tried to 
reframe a learner’s apparent failure to apply 
themselves, and I have tried to recognise 
working memory failures instead. 

This had an immediate impact when I started 
to look at pupils who met one or more of the 
four main indicators which could indicate a 
poor working memory:
• Incomplete recall – e.g. when a child starts 

to write a sentence but then cannot recall 
the rest of the words;

• Failure to follow instructions – failure to 
follow anything more than a simple set of 
instructions;

• Place keeping errors – this becomes 
evident when a child either loses track of 
steps completed or the steps to be 
completed. They can also repeat steps 
needlessly or they have to start over again;

• Task abandonment – a common outcome 
of the previous issues.

I was aware of and observed a number of 
these triggers in individuals. I encouraged the 
children to discuss with me how they 
approached activities and tasks that they 
found difficult to complete. This provided me 
with a wealth of details to where the 
processes were breaking down and gave me 
an insight into the types of support that may 
work. I found that the children often had a 
mixture of these triggers and the successful 
navigation from instructions to attempting 
tasks was often more by luck than design 
depending on the types of instructions I had 
given or their familiarity with the task’s 
involved structure. 

As a result, my pedagogical approach has 
altered. Firstly, my instructions are kept simple 
and sometimes only given singularly so that a 
child completes one before having another. I 
have then considered the intrinsic load and 
broken the learning concept down into smaller 
steps. I also carefully look at the extraneous 
load and ensure that presented material is 
succinct and is devoid of too much information 
or the same information presented in different 
ways (e.g. text and an image). Lastly, I carefully 
consider the Germane cognitive load and plan 
what type of cognitive process the learner has 
to engage in in order to develop new 
understanding and schemas without 
overloading the whole process. Creating short 
steps has allowed learners to engage with and 
practice key components of a concept before 
moving on.
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I then looked at the focus of the learning and reflected upon how I could use it as a visual aid in order 

to support the children. My slide went from:

Increased extraneous cognitive load Reduced cognitive load

The children then completed a closed procedure, with the symbols presented one at a time alongside

mixed up definitions. The children had the above slide next to them as a visual aid and added their

own short notes to help them decide what to include. Some of the children also had the images and

definitions next to them in order to support their learning, as some of the children frequently get lost

whilst formulating their answers in their own words or, in some cases, they forgot what the original

question was.

.

An example of this would be a Year 5 R.E. lesson on Buddhist symbols. We were securing our 
knowledge of Buddhist beliefs by exploring the symbolism found in the religion. In the class, there are 
a group of children who frequently do not complete their work, often lose their place when 
formulating responses and have trouble recounting what they have to do in order to be successful. 

I carefully considered the presentation and looked at how much information was presented on one 
slide. My first step was to remove any superfluous information that I could in order to lower the 
cognitive load and allow the pupils to focus on one thing. I used questioning to illicit the information I 
wanted. After discussing the title, we discussed each point and children were able to record any 
relevant information before moving on.
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Below are some of the strategies I am trying to implement into my teaching. It is hard not to revert to 

some old habits such as multiple or complex instructions when talking to a pupil but being aware of 

this is goes a long way to solving the issue.

Learning tasks, which may require a child to hold and process information that exceeds 
their capacity, can be altered by:

Changing its length Without learning aids, the longer a task is and the more steps 
it requires to complete it, the more likely failure is to occur

Planning the way we 
introduce unfamiliar or 
non-meaningful content 

It is a lot harder for a child to hold information in his or her 
working memory when the content has no context or 
meaning. It becomes easier to process information 
temporarily, when it is either meaningful or is in a familiar 
context.

Considering how 
mentally demanding the 
activity is

It becomes increasingly harder to remember processes, recall 
steps to be completed or to remember where they are up to if 
a child is asked to perform a challenging mental activity whilst 
also holding on to information.

Using repetition Reduce the working memory load by building familiarity and 
repeating tasks and the steps involved in order to complete it 
successfully. Repeating instructions and providing visual aids 
with the steps and instructions can help.

Using memory aids Provide the children with memory aids. However, research has 
shown that children with low working memories will not use 
aids that are in the environment but by default revert to their 
immediate locality (Gathercole & Galloway). Therefore, give 
children visual aids where they are learning. Environmental 
aids have been successful when a child is taught how to use 
them via repetition and with a low cognitive demand task.

Giving clear instructions Keep these simple and brief.

Breaking up content Complex tasks can be broken down into separate steps which 
are less of a cognitive load.
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Further Reading

LD school online have some excellent 
guidance including suggested interventions to 
use with learning behaviour observed in the 
classroom.

Gathercole and Alloway have produced a free 
classroom guide on understanding working 
memory. You can download a copy here –
https://www.mrc-cbu.cam.ac.uk/wp-
content/uploads/2013/01/WM-classroom-
guide.pdf
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This issue we take a closer look at the people who make up the St. Bart’s Central 
Finance Team. We hope it gives you an insight into who they are, what they do 

(inside and outside of work) and, intriguingly, who they would actually like to be! 

“I joined St. Barts in June 2020 as CFO, and whilst I 

have held similar roles previously, these were not in 

the education sector.  I have had lots to learn.

“My key responsibilities focus on the strategic 

direction and financial performance of the Trust, 

which requires overseeing operational finance, and 

also having input into commercial decision making.  

Additionally, I have come to understand the 

significant amount of statutory reporting that the 

Trust has to undertake for the DfE – the past 11 

months have definitely been a baptism of fire,  but I 

have survived and as the adage goes, what doesn’t 

kill you makes you stronger!

“Outside of work I enjoy doing things with my 

family, I have 3 young adults who are 21, 19 and 16, 

so it is not that easy picking activities that 

encourage the whole family to join in.  Holidays are 

a good bribe, we do periodically get out for country 

walks and now and again attend a football match.

“If I could be anyone in the world it would be 

Rachel De Thame, a well known gardener.  I lived 

outside of the UK, in a flat, for 22 years and having 

a garden is amazing; apart from the fact I can’t tell 

a flower from a weed!”

Caitrin 
Adorian

Chief Finance Officer

Diane
Harrison

Head of Finance

“I have worked at St Barts for nearly four years, 

starting as an Accountant and now as Head of 

Finance. 

“My main responsibilities are managing the daily 

functions of the CFT including sales and purchase 

ledger, compiling monthly management accounts, 

working with academies on queries, daily 

administration of the Finance system, liaising with 

auditors both internal and external, month end and 

year end amongst other finance duties. 

“Outside of work I enjoy travelling, I am a Port Vale 

Season ticket holder and enjoy spending time with 

my family. If I could be anyone in the world past or 

present I would be Walt Disney. I am a huge Disney 

fan and Walt Disney World is my favourite place.”

“When I am not at work, I love walking my dog ‘B’, 

cycling with friends, gardening, DIY and going to the 

theatre with my better half.

“If I could be anyone in the world I would just be 

happy to be me but less grumpy!”

Lisa
McLoughlin

Accountant

“I joined the St Bart’s family in February 2021 as an 

Accountant. My key responsibilities are cash 

management and assisting in the delivery of the 

Academy’s budgets and management accounts. I am 

a Yorkshire lass but moved to sunny Staffordshire in 

2017. I have since fallen in love with oatcakes!
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“I starting working at Cranberry Academy in June 

2000 as the School Business Manager, and after a 

period of time I also took on the same role at Saint 

Nathaniel’s, seeing both schools through the 

academy conversion process, and dividing my time 

between the two.

“Since 2019 I have worked as a Trust School 
Business Manager which has allowed me to fully 
use the skills and knowledge of finance, educational 
needs and school funding that I have developed 
over the last 21 years.

“My key responsibilities are working with the 
Principals and school finance staff to create a 
balanced budget for each of my academies; 
monitoring and reviewing the budget throughout 
the year; providing support and advice whenever 
needed on various aspects of school funding and 
expenditure; providing information and reports to 
the CF0 and CFT for statutory returns and Trust 
Board meetings; being a link between the 
academies and CFT.

“Outside of work (this last 18 months aside) I love 
to travel, drink good wine and eat and cook really 
good food! I enjoy spending time with family and 
friends, reading, walking, doing jigsaws (passion re-
discovered during lockdown) and I appear in a local 
pantomime every Christmas.

“If I could be anybody in the world it would be 
David Attenborough seeing all those amazing places 
and creatures, but only if I had James Martin to 
accompany me on my travels to cook all that lovely 
food and provide the accompanying wine.”

Pam 
Prendergast

Business Support Manager

Simon 
Burd

Business Support Manager

“I have worked at the St. Barts for 6 years, initially 
at Nantwich but now supporting the Trust as a 
Business Manager. My key responsibilities are 
school financial support in general to the schools, 
CFT and Trust overall.

“I specifically assist in individual school annual 
budget setting and ongoing monitoring/ 
management. This includes identifying variances 
early and supporting school action plans to address.

“I have to produce termly budget reforecasts with 
individual schools to ensure school and Trust 
leadership teams are informed of school financial 
performance and work closely with Principals and 
school finance staff on a day to day basis.

“I enjoy coaching and developing individual school 
finance staff and working closely with the CFT –
providing a bridge between them and the schools.
I also support the CFO as required.

“My interests outside of work include being a 
passionate (but largely appallingly bad) golfer.
I love anything Greek – the food, the wine and the 
ouzo – but especially holidays.

“I enjoy family time although at the moment it 
involves dreaded trips down the A50/M1 on a 
painfully regular basis ferrying my daughter to and 
from Sheffield University.

“If I could be anybody in the word it would be Lewis 
Hamilton - he’s got the lot!”



29

“Since April 2020 I have worked for the Central 

Finance Team three days a week, posting the 

income for all 19 academies.  I also help with the 

processing of sales invoices, supplier invoices and 

orders during busier periods.  The other two days a 

week I am based at Weston Infants & Weston 

Juniors.

“Outside of work my main interest, pre the 

pandemic, has always been Line Dancing.  A 

working hobby I have had since I was 17, holding 

three classes a week in the community.  This hobby 

has taken me around the world, both professionally 

and socially and has been very rewarding.

“Who would I like to be if I could be anyone in the 

world?  Well, as the answer ‘Tom Hardy’s wife’ is 

maybe a little too obvious, I would have to say, Elon 

Musk, his day must be so exciting and varied.   

From overseeing the design of top electric sports 

cars to the organisation of space explorations, not 

to mention his billionaire bank balance.”

“I started working at the Trust this year, at the start 

of January. My main duties include posting invoices, 

checking statements & preparing payment runs to 

ensure Creditors are paid on time for continuation 

of supplies and services for the Academies.

“My interests out of work in lockdown last year 

included gardening, reading and walking. I am now 

looking forward to getting out more, socialising, 

meeting friends and family and going to the cinema 

again. 

“If I could be someone else it would have to be Joe 

Allen the Stoke City footballer. He speaks fluent 

Welsh, is friends with Gareth Bale and gets to play 

football for Wales. Yes, I am looking forward to 

watching the Euros 2021!”

Sarah
Barnes

Accounts Assistant

Vivien 
Hill

Accounts Assistant

Emma
Furnival
Assistant Finance 
Administrator

“I joined the Central Finance Team in April 2018 

through an apprenticeship. Since then I have 

become a full time member of staff seeing many 

changes and the team growing to what it is now. 

My role comprises of processing the purchase 

orders for all 19 academies, posting the Multipay

transactions and reconciling them with their direct 

debits. I also assist with the queries and questions 

from the academies within the Trust and our 

suppliers outside of the Trust. I also help with 

processing purchase invoices and sales invoices 

during our busy times. Outside of work, I enjoy 

cooking/baking and photography. 

“My photography has won me a couple of awards and 

has allowed me to grow my creative ability and my 

baking has given me something to do whilst we were 

in lockdown!

“If I could be anyone in the world, I think I would like 

to be Steve Jobs because of his innovation of Apple. I 

would like to experience what life is like being so rich 

and having the ability do some good in the world with 

the money that I could donate to worthy causes.”
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“I have worked for the St Bart’s MAT since March 

2019, my key responsibilities include the processing 

of all invoices for all 19 Academies. This includes 

both Purchase Invoice and Non-orders.

“I am a key contact for all the finance staff in the 

academies, this can include assisting with PSF portal 

queries, purchase order and invoice queries and 

supporting staff with where to find various reports 

on the system. 

“I am also a key contact for all invoice related 

queries for suppliers and will also assist with 

purchase order related queries in addition to this.

“I also assist with any ad hoc tasks which may arise 

within the team and responding to the workload 

demands.

“I have recently been on maternity leave and am 

due to return to work at the end of June 2021. 

Being a mum of two daughters, my interests 

include spending time with them and my husband. 

“I have recently found a new love of fitness and 

exercise during the recent pandemic and 

lockdowns which has been really amazing for my 

mental health and well-being. Finally I do enjoy 

going out with family and friends and am looking 

forward to resuming these days/nights out in the 

coming months.

“If I could be anyone in the world I would have to 

say Sir David Attenborough. I am a huge lover of 

animals and I find his TV documentaries fascinating. 

To be able to work up close with some of the 

world’s most beautiful animals would be a dream 

come true for me.”

Michelle
Green

Accounts Assistant

Tina
Bloor

Finance
Administrator 

Contacting The Team

“I have worked for the St Bart’s Multi Academy 

Trust for nearly three years. 

“My key responsibilities are ensuring that all of the 

income and expenditure is posted into the monthly 

accounts for both the Trust and BTSA. 

“I also assist with the budgets and process the 

purchase orders/invoices and sales invoices for 

both the Trust and BTSA.

“In my leisure time I enjoy being creative, spending 

time doing art work such as painting and also enjoy 

exercising regularly/going on walks, although most 

of my free time is spent watching my two sons play 

cricket and football. 

“If I could be anybody in the world, I would like to 

be a footballer’s wife, preferably Victoria Beckham, 

as she is married to David!”

Caitrin Adorian cadorian@sbmat.org

Diane Harrison dharrison@sbmat.org

Lisa McLoughlin lmcloughlin@sbmat.org

Pam Prendergast pprendergast@sbmat.org

Simon Burd sburd@sbmat.org

Sarah Barnes sbarnes@sbmat.org

Vivien Hill vhill@sbmat.org

Emma Furnival efurnival@sbmat.org

Tina Bloor tbloor@sbmat.org

Michelle Green mgreen@sbmat.org

mailto:cadorian@sbmat.org
mailto:dharrison@sbmat.org
mailto:lmcloughlin@sbmat.org
mailto:pprendergast@sbmat.org
mailto:sburd@sbmat.org
mailto:sbarnes@sbmat.org
mailto:vhill@sbmat.org
mailto:efurnival@sbmat.org
mailto:tbloor@sbmat.org
mailto:mgreen@sbmat.org
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Welcome to our regular feature which 
profiles a different Principal/Headteacher 
from one of the St. Bart’s Academy Trust 
schools.

Name: 
David Jobling

Job Title/School: 
Principal – St. Michael’s Community Academy

Why did you choose education as a career?
My original degree was in Law and my 
intention as an undergraduate was to apply to 
join the police after taking some time out to 
travel after University; at this point I had 
absolutely zero intention of becoming a 
teacher! However, like many colleagues in the 
Primary sector I had a particular fondness for 
the years that I spent in my own Primary 
school as a child. I had even stayed in touch 
with my Y6 teacher throughout the rest of my 
education and I bumped into her by chance in 
the Autumn of 1996, two days before setting 
off overseas for 12 months. She told me that 
she was surprised that I had never thought of 
going into education as a career given how 
much I had loved school. This resonated with 
me over the course of the next year or so, and 
upon returning to the UK I decided to gain 
work experience in primary schools and apply 
for a PGCE. I have never regretted this 
decision for one instant. I feel that working in 
education is such a privilege. I have been able 
to give back to a community that I grew up in 
and have worked alongside others to help to 
shape young people’s lives for the better over 
many years. Although the job is hard work and 
not for the faint-hearted, it can also be an 
incredible amount of fun; you get to meet so 
many inspirational people (including children!) 
and it is possible to experience personal and 
professional growth in a way that few other 
careers can match. 

HEADlines

Where did you first start teaching and in 
which year group?
My first teaching job as an NQT was at 
Hungerford Primary School in Crewe (which is 
now also a member of the Trust) in Year 6, 
starting in September 2000. I was really lucky 
that I had some excellent role models to learn 
from in the early stages of my career, and I 
stayed there for 8 really happy and productive 
years. By a quirk of fate my first Headteacher 
is now my Chair of Governors, so he is still 
keeping an eye on me over 20 years later!

Describe your journey into leadership.
After working as subject lead and a phase 
leader at Hungerford, which gave me some 
great opportunities to develop as a middle 
leader, I was in a good place to apply for my 
first deputy headship and moved to my next 
post at Oakefield Primary School. 

Like most newly appointed deputies, I was 
keen to make an impression and could not 
wait to start. However, my new school 
presented a real test to me both as a teacher 
and as a leader, and the learning curve was 
very steep. 
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HEADlines

Although only a mile away from Hungerford, 
the catchment was completely different and 
very challenging, and the school had been 
through a difficult few years with frequent 
changes in leadership, school identity and a 
merger with another school.

This was a very different context to the one 
that I had felt so secure in at Hungerford and 
it forced me to reflect on many things that I 
had taken for granted in my career up until 
that point. 

For a variety of reasons the school’s difficulties 
continued over time and eventually resulted in 
Belgrave stepping in to provide support after 
the then Headteacher left in July 2011.

My leadership journey in the ten years since 
then has been eventful and I have benefited 
from working with some very strong leaders 
along the way to look to as an example.  

Within a year of working with the team at 
Belgrave I was asked to move to Cranberry as 
Acting Headteacher for a year whilst the 
school was in a similar period of difficulty.
This was an incredible opportunity which 
allowed me to put into practice all that I had 
learned over the previous couple of years and 
to develop as an aspiring headteacher, which I 
had now started to think of myself as being. 

My time at Cranberry left me well-placed to 
apply for the vacancy of Principal in my own 
school when it became available again and I 
returned to Oakefield in 2013 to oversee the 
process of the school converting to an 
academy and renaming itself as St. Michael’s 
Community Academy shortly afterwards. No 
two academic years (or even school days!) 
have been the same since then but I continue 
to love the job. I work as part of a great team, 
I have a strong sense of responsibility to the 
community that my school serves, and I still 
learn or do something new nearly every day.



Share a dream that you are yet to realise.
I have always had a strange desire to learn to 
sail!

What interests do you pursue when you are 
not at work? 
Over the years I have learned the value of 
pursuing interests that are separate from the 
day job, and outside of work I like to keep fit. 
18 months ago, at the ripe old age of 46, I took 
up running and am amazed at how quickly it 
has become an important part of my life. It 
gives me perspective and focus, and is a great 
way to clear out any mental baggage that may 
have accumulated during the working day. 

From being a complete 
couch potato I have got 
to the point where I am 
on the verge of being able 
to run 5k in under 20 
minutes! It just goes to 
show that it is never too 
late to start something 
new and I wish I had 
done it years ago. 

I am partial to losing myself in a good book 
too!

What is your favourite staff room 
drink/biscuit combination?
There are a lot of colleagues with a sweet 
tooth at St. Michael’s, and a regular supply of 
goodies, so I try to avoid going near biscuits in 
the staffroom for fear of over-indulging! 

If I had to pick my favourite combination 
though, it would be a good old 
fashioned mug of strong tea 
and a couple of chunky 
chocolate cookies 
for dunking!
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What has been the stand out moment of 
your career so far?
Any teaching career has so many memorable 
moments that it is hard to pick a single one. In 
terms of shared pride and a feeling of 
satisfaction, it would be seeing my school 
transform from a place which had huge staff 
turnover only a few years ago, and which 
struggled to attract teachers,  into one where 
people love to come in to work each day, and 
where they choose to stay and develop their 
careers. The impact that this has had on the 
school’s continued evolution within its own 
community, and the provision that we can 
offer our children, is difficult to overestimate.

How do you think colleagues would describe 
your leadership style?
I would say that colleagues would describe me 
first and foremost as being passionate about 
our school and wanting nothing but the best 
for everyone in it, whether they work here or 
attend as a pupil. In terms of leadership style I 
would like to think that I am thought of as 
being democratic, fair and approachable.

I consider it important to take an interest in 
my staff and listen to their perspectives – it is 
their hard work that the school is built upon 
after all – and I try to ensure that I speak to 
everybody at the school at least once per day. 
I think that the team at St. Michael’s would 
also agree that I am good at guiding the school 
on a strategic level, and that I try to do so by 
building consensus around the areas for 
improvement that we have, whilst giving 
colleagues the support and encouragement 
that they need to make their own 
contributions. At the end of the day I know 
that everyone working at St. Michael’s 
understands that, whilst I am ultimately 
responsible for the school and need to have 
the final say, it is still a team effort and 
everybody’s contribution is valued!

Describe your school using the title of a song.
“With a Little Help from my Friends” by the 
Beatles.

HEADlines
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Book Corner
Ian Hunt

This issue Ian reviews The Checklist Manifesto 
by Atul Gawande. 

So, what has an American surgeon got to do with
education and why would I be recommending
this book? There are moments in your career
which, at the time perhaps you don’t realise, but
with the benefit of hindsight you understand that
they are watershed moments. Atul argues very
persuasively in his book that the health care
system should adopt the safety practices and
culture seen in the airline industry when trying to
learn from mistakes and avoid tragic accidents.
He criticises the attitude of hospital authorities
who never admit fault and defend their positions
when fatalities occur in order to avoid blame.

This is the exact opposite in the airline industry
where they seek to find reasons and explanations
and then “fix” problems to avoid repeating
failure. An open, honest problem-solving culture
is encouraged and expected.

Whilst head at DBIS Primary School in Hong Kong,
I was dealing with quite a tricky family, whose
father was a pilot. He could not understand why
we didn’t have a flowchart procedure for a
particular incident his child was involved with. At
the time I dismissed it, thinking what on earth is
he on about, that has no relevance to education
whatsoever. However, on reflection, having read
Atul’s book I began to realise that there was
something in it. I know that in the short term we
don’t have the same life/death situations as pilots
and surgeons, but our actions can have long term
consequences for the life chances of the children
and families we serve and the staff that we
support.

This was further emphasised when dealing with a
situation at SBMAT when a “simple” data error
and outbox issue led to a highly pressurised,
forensic analysis of a school’s performance and
leadership.

This resulted in Sean, David and I drawing up the
flowchart of visits for schools in order to build in
checks and balances so that we could seek to
minimise mistakes such as these and learn from
errors. I am not saying that mistakes will not be
made because of this but we need to foster a
culture where we learn from these mistakes and
improve the situation as we go along.

This is why I was so pleased to see that Marc
Rowland identified our organisation as a learning
organisation and one which seeks to adopt the
best practice from research to make a difference
to the communities we serve. Health care
systems around the world have adopted some of
the checklist procedures that Atul and his team
has developed, and this has led to the saving of
thousands of lives. Perhaps, in our own small
way, we can continue to make a difference too.
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COMING SOON

The BTSA 2021-22 CPD Brochure

Check our website for our brand new CPD offer exclusive 
to schools in the St. Bart’s Multi-Academy Trust.

Containing information and dates for our 2021-22 courses, 
programmes, training events and network meetings.

www.btsa.org

http://www.btsa.org/


@TheBTSAHubwww.btsa.org

(01782) 235524 office@btsa.org

BTSA
Belgrave St. Bartholomew’s Academy,

Sussex Place, Longton, 
Stoke-on-Trent, 

Staffordshire
ST3 4PT

John Collier
SLE/Training and 

Development Officer 
for St Bart’s Trust.
Expert Adviser for 

TDT.
jcollier@btsa.org

Eva Cerioni
School Direct 

Alliance Leader.
SLE/Training and 

Development Officer 
for St Bart’s Trust.
ecerioni@btsa.org

Josephine Edwards
PA to the CEO of                                  
St. Bart’s Trust.

Operations Manager 
for BTSA.

jedwards@btsa.org

Maxine Spooner
Administrator for BTSA.

St. Bart’s Trust 
Procurement                      

and Contracts Officer.

office@btsa.org

CONTACT DETAILS

THE BTSA TEAM


